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Introduction

A 4iiite revoluton is surgin
American college campuses. :he
growing awareness that the pr --.ze of

an ever increasing; adult fer: student
Population_demands targeted tutional
changes. The Fall 1979 :ost- -tare
enrollment statistics reveal ter
50 of students on catpuS an _ma e.
Furthermore, tne mediae age -o -e-ge

students is moving toward ac

A7thouah the demographics -if:ng,
administrators have bee

tc institute major changes ' Lnc:,.:.1 policy.
remain wedded to the :ional,

maie-dominated models. Re an the
other hand, is demonStratl- t Heed for
net approaches. In the fi d cf coun-
seling for adult females; one. ,orell

(1930) identifies over 50C -ecer: journal
articles that focus on cha- aes ideo-
logies, goals, needs, rat" -.ale,. and
strategies. She cites foL face:, of the
revolution as departures f am c-,:.'ious

modus operandi:

A new bo&,, of literatur, anc -,.search
on the psychology of women e- _

Emerging client poOulazion i-:ludinc.
-AJult career deVelopmerlt =ling.

Life span/life cycle roles --,--acemeni
counseling, including awarere,
buildirg, assertiveness training, and
decision making.
Reentry and adult counseling for tar-
geted subpopulations; includirg dis-
placed homemakers, aging and retiring
women.

- Family and marital role :oun§eling,
including divorce, widowhood. :7,nd
,ingleness counselinc.

sexuality counseling, including preg-
-ancY coun§eling, rape counseling, and
:.ex-discrimination counseling.
"Specialized client group counseling,
'ncluding minority women, handicapped
,,..omer, female offenders, corporate or
women entrepreneurs.

E-erging procedures to serve these new
c:ient subpopulations.

Recognition for the need to develop a
rational commitment to improved stan-
cards and ethics codes for counseling
women.



Historian Perspective

The cu;_!ent revolution_in counseling
womeo in higher education is better under-
stood when seen in the light of_three
major philosophies that have undergirded
the development of American higher edu-
cation. These are the philosophy of
aristocracy, the philoSophy_of merito-
cracy; and the philotophy of egali-

Higher education in America, during the
early years. prepared the sons of the
wealthy to assume their proper status in
society, Some of these studentS had
strong academic abilities while others
did pct._ It. was believed that the poor;
ethnic minorities, and women did not need
an education because their status in life
had already been determined by birth. A
few finishing schools; however, were
established for female students from
monied families.

But an increasing number of people began
to feel that education was an earned
right, and they challenged the philosophy
that higher education was a birthright:
AdvocateS of the philoSophy of merito-
cracy argued that scholastic ability and
willingness to study hard should determine
a person's attendance at college The
land grant colleges and_universities were
founded on thiS principle; and they
encouraged common laborerS to send their
children who had the academic ability to
schools they could afford,

The Meritocracy philoSophy peaked during
the 1950's At that time, universities
recruited widely among students who
lacked money and social status, but who
had academic talent and the desire to
work hard. Because it broke down barriers
originally imposed by the Wealthy,_the
meritocracy philosophy can be considered
the first effort to democratize higher
education in America. But the advocates
of meritocracy also imposed certain
barrierS. Their academic requirements
led to the widespread use of aptitude
tests for admission. Thus; while the
philosophy of aristocracy catered to
a small elite porti,,o of our society,
that Of meritocracy catered to a
small number of college-aged StudentS.
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Gleazer (1980) argues that it is the
emergence of the 1230 low-CoSt, community-
based; two -;ear colleges that have Signi-
ficantly democratized higher education.
Over four million persons, 52.2 of whom
are female, are currently enrolled in
credit programs. But the philosophy
of egalitarianism, or education for all,
has presented many problems for educators
trying_to educate these new students by
traditional metodS. The women, minority
groups; and handicapped perSons seeking
places in the educational arena in eves
increasing numbers have brought with
them special problems and concerns, Some
of the key problemS and concerns related
to women are discuSsed in thiS monograph.



The Role of the Institution in Equity Counseling

In responding to the needs of these new
student population groupS, it is the task
of the institution to lead the way and
establish an atmosphere of equity. Brand-
Strom (1979)_urdes administrators to
reassess their institutions' policies, as
well as practices, to assure counseling
equity for both males and females. She
suggests several sensitive areas requiring
review:

A_philosoOhy- that is in compliance_with
recent Federal legislation, Federal and
state court decisions; Federal HEW/OCR
re.gulations, and institutional goals
and objectiv_s.

Institutional commitment that includes
adequate funding, staff, time, and
space.

DemonStrated need on campus and in the
community-at-large.

A Well reasoned action plan that_includes
-A community -based adviSorY committee
A workable timetable for operation
- Funding for a minimum of 12 months

Staff/consultants' selection and
training
-Outreach/recruitment
Selection of counseling models
-Financial aid options for clients
-A public relations campaign
- A research and evaluation cornponent

In The Guidaftce_Needs-of_Women, Harmon

(1979) encourages administrators to faci-
litate improved counseling practices by
making a personal commitment to equal
opportunity for women in education and
in the work force. At the same time,
they should activate formal programs for
inservice development of the staff;
encouraging a similar commitment on their
part.

Perhaps the most natural starting point
for the development of open access to
equity counseling should be the college
catalogs and admissions requirements
(Eliason, 1977, 1978). They must be
designed to reflect the wide range of
students and their needs. Allen, et al.
(1976) offer the following suggestions
for reducing sexist practices:
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Change course titleS, such as "autobody
repairman" to "autobody mechanic."

Distribute catalogs and brOchures
describing occupational programs with-
out the emphasis on sex stereotyping:
For instance, avoid the exclusive use
of the pronoun "he" when referring to
most programS and "She" When referring
to secretarial and nursing courses.

Rearrange phySical facilitieS of the
the classes traditionally attracting
male or female students so that they
are situated near each other.

Publicize coarse offerings in non-
traditional locations, such as beauty
ShopS, in the women's section of news-
papers, or bank mailerS.

Increase the ratio of females to males
On advisory committees. It will take
counselors; teachers, administratorS,
students, publishers and the community
leaders working together to eradicate
many of the stereotypes prevalent
today in employment opportunities for
women.

By reviewing and. revising policy, commiting
oneself and the institution to equity, and
by striving to eliminate sexism, an ad-
ministrator creates an atmosphere in which
all students can thrive. Also, with the
;nStitution taking a stand_to promote
equal opportunity, graduallY the individual
bastions of sexism will succumb.



Admission Requirements

As more and more adultS return to
higher education, admissions directorS
must begin to reviet their admissions
requirementS. Not r)nly are many of the
e;:isting requirments somewhat threat-
ening to adult studentS, they are also
youth-oriented. Many adults becore so
disiilusioned with all of the required
formS that they decide not to continue
their education._ Cless (as quoted in
Moore; 1975) indicateS that some admis-
sions requirements are either irrelevant
or impossible for adult students to ful-
Fill. These "roadblocks," as she calls
them, include requests for letters of
recommendation from recent instructors,
required passing of examinations that
assume the adult applicant has been in
school recently, and the difficulty of
t ansferring credits from one insti-
tution to another.

Brandenburg (1974) emphasizes the need
for alternative ways to evaluate women
returning to school after an extended
absence- She feelS thatteStS, such as
the Scholastic Aptitude Test and the
Graduate Record Examination; discrimi-
nate againSt older women because they
assess skillS that may not have been
used for several years. Brandenburg
suggests giving "life experience credit"
for experiences outside of a formal
educational setting or using the College
Level Examination Program (CLEP) and
the College Proficiency Examination_
Program (CREP) as possible alternativeS
in evaluating women for admissions pur-
poSeS.

Brandenburg sums up her remarkS regarding
admissions requirements for women in
the following statement:

regao of re?tu.rn::n.s-
. .

.

no;
or

. . . doe: 3. nc..Jevcr,

sugt. r!:;P,S. anc.: Va con:J:7-

derat-:on for 7;--s. rercon ceen7 adr:,:cc7:on."
(a 15)

Building on Brandenburg's SuggeStions,
the next step is to establish a stan-
dardized procedure for assessing credit:
Ekstrom (1977), for example, proposes
using the CAEL method of portfolio building
for homemaking and volunteer experiences.

Ekstrom and Eliason (1979) have developed
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a systems approach to give credit for
prior learning gained in hobby; volunteer,
or homemaking experiential settings.

Colleges participating in these studies
have benefited from increased enrollments

and projected declines in numbers of
dropouts.

As early as 1971, Waters was interested
in finding out how collegeS and univer-
sities handled their adult (30 yearS or
older) applicants. She developed a
questionnaire concerning the general
treatment of adult applicants in refe7
rence to testing arid the evaluat:on of

life experience and mailed it to admiSSionS
directors_of 53 four-year colleges and
universities from five states--California,
Georgia, illinoiS, Michigan, and Massa-
chusetts Forty-five of the fifty -eight
questionnaires were returned- Table I

summarizes responses to some of the key
questions raised by Waters.

Table 1

kesNomses to Selected Questions for Adtlssion

Procedure, for Adults

Nw44

Do you have an udder age liti:
heyond.whIch students :ant°.
4e. 4d(76::ed to your eft,0,1 as

Yes
No.--- W.

No

Not

NO
Answered/
ADP ; cable

No.

underraduate:,? 2.3 43 97.7 0

Do you attedio: to evaluate
life enoeriences in deciding

Or_at, wtat leve,. to
adtit undergraduates? 20 45.4 23 52.3 I 2.3

Doe, the age of the applicant:
have ans bedeing on the :est.
they arc asked to raise? I0 22.7 32 72.7 2 4.5

Is there a particular
adnlssions officer who haedle!.
all adult applicants: 5 20.5 35 79.5 0

In /general, are your ad-1,-

sloes procedures an, di'
ferent for adult adDllcar,:.,
;ha, the., are for yoar?e

aoplicants? 13 22.7 34 77 3 0

WaterS alSo learned that 11 schools were
using CLEP to evaluate adult applicants
and give credit for course work outside
of the ciassroom: Two schools were using
the Quick Word Test, a vocabulary test



designed to estimate an adult's ,ertal
ability. The College QualificationTest
had been used by two schools: The test
of Adult College Aptitude developed at
Washington UniverSity had not been used
by any of the responding institutions.

According to Lliason (1977) adults_ex-
Perience feW_arriers to "open door,"
two-year collegeS. Rather, the blockages
for adult learners, especially part-
time students, are within institutions
barring them from adm7ssion to specifi:
occupational programs.

At the same time, hidden barriers in
admissions practices abound for adult

_In Neglected Women: The Educa-
tional Needs of Displaced Homemakers,
Single_MotherS-And Older Women (1978),
Eliason gathered testimony from over
2,000 respondents in all Federal regions.
The absence of adequate, appropriate
flnancial aid as cited by an over-7
whelming number of reSpondentS. Although
Federal guidelines say that an institution
may offer Federal grants and/or loans to
part-time students who enroll for at
least six credit hours, many institutions
do not make them -available. _Additionally,
many women are blocked from financial
assistance because they must list as
"assets" spouses' incomes last year,
even though theSe may no longer be
available due to divorce, 3eparation,
death, or other :Capacitatlon of SpouSe.
[can options often are not realistic for
females who are heads of households
becauSe of the unrealistic repayment
requirements.

Cross (in Furniss; 1972) made a comparative
study in 1969-1970 of men and women re-
ceiving financial aid, Although somewhat
outdated new, the Stud, pointed out that
women receive smaller grants and Scholar-
ships_than men, take out larger loans,
and if they_are fortunate enough to find
jobs. work for smaller wages. The study
further indicated that "institutional
grants . . averaged $671 for men and
$515 for women; even though there was no
significant difference in the socio-
economic status of women and men who par-
ticipated in the study." (p.53)
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The 1980_Congressional hearings on the
reauthorization of the Higher Education_
Act have attempted to respond to some of
the inequities. Congress has reaffirLied
the reed for greater liberalization of
financial aid options for middle and
lower income families whe.e more than
one family member is attending college.



The Role of the Student Personnel Worker in
Counseling Adult Students

for acluLt educcton,

"c a:1 tkeii arc arah:e
tz, /jam.;,') tko

1carnI:nt. tke =a-P

(Matiow, 1965; p. 205)

(1967) identities three areas that
uie be considered by the student per-

,,nnel worker in counseling with adult
.`,:cents. They are age; psychological

and Socil roles.

:Jdies have shown that the adult ttudent't
J:Tht. unanges with age. The Army Alpha
TeS:. used during World War 1; and tests
L'Jnducr.ed in 1928 by Thorndike and _others,

Ihe peak learning age of_the adult
,I.:dent at 21 to 22 years: Thereafter,
cult ledrning ability declines at an
E (redsed rateuntil the age of approxi-
it,.ly 42 to 60. The early standardize-
rjor, of the Wechsler Bellevue moved the

peak performance years to 25 to 29.
;jthc,u,,jh this does not mean that the
older adult cannot learn, it does mean

physiOlogically the adult's reac-
tH)n tir,e may become slower with age.

Knefelkamp, Widlick, and Stroad (1978)
hive modified Perry's (1970) nine stage
-lode' for cognitive_ development in a way
that has important imp1icationS for the
oqcJit,, counseling of adults. As they
see it, each stage represents a differ-
ent and increasingly complex way of
understanding knowledge and the learning
process. Other recent studies of adult
lo::,rning styles are developing similar

challenges to long held precepts, and
findings are effecting the practices of
educators ar.d counselors.

According to Farmer (1967) adult students
have multi-dimensional abilities that are
not indicated when only a single measure-

is taken. _Kingsley Wientge of the
Uniyertity of Mittouri, St. Louis (quoted
in Farmer, 1967) states that in order to
assess the academic abilities of adults,
new measures must be devised and standard-
ized. As a result, task forces and corn-
miSionS are now recommending that life
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experience be considered in the develop-
ment of educational assessment and aca-
demic credit prograMt. Thete findings
support the conclutiont of Brandenburg
(1974), Ekstrom (1977), and Ekstrom and
Eliason (1979)

?sychological maturity is the second area
that 5tUde!.t personnel workers should
consider in counseling adult learners.
As a person moves through the adult years,
a diversification of abilities, skills,
attitudes, and interests occurs (Farmer,
1967). Adult studentt have a tendency to
use what they know instead of reacting
to new possibilities. They tend to
repeat behavioral patterns, even though
thete may limit their ability to per-
ceive effective alternativet.

The adult's social roles comprise the
third area that student personnel work-
ers must be cognizant of in counseling
adult students Social roles increase
as adults get older Society places
certain expectations on adults as they
move through different age-time zones.
In addition to family retOontibilities,
for example; adults have obligationt
imposed by their jobs.

Braud (1967) perceives the role of the
counselor as that of a_"go between"==
helping the student relate her or hit
educational venture to the past, pres-
ent, and future. The student personnel
worker, according to Braud, must be alert
to the needs of the student anc be able
to evaluate the following quettiont in
counseling the adult student:

What does this student want and why?

Does this institution offer what she
or he is seeking?



Do her or his ambitions seem realiS-
tic with respect to previous experi-
ence, domestic and vocational settings
and finances?

Does her or his recent work and past
indicate constructive achievement and
moderate progrett, or possibly confu-
sion; poor efficiency, or Self-defeat-
ing behavior?

Does she or he appear informed about
what she or he is seeking?

Is she or he confident or diffident?

Does she or he have any major relevant
problems or handicaps?

How might she or he best start?

What administrative steps might be
necessary?

(Braud, 1967, p. 153)

If the counselor is to provide effective
services for an adult student, she or he
must be able to answer all of these ques-
tions and must also develop certain equity-
related competencies.

The counselor, according to Berry (1972),
must take steps to overcome any perSonal
biases concerning the role of women in
certain career occupations. She explains
that as the counselor becomes more know-
ledgeable, by reading and pursuing educa-
tional and professional experiences; she
or he will dispel such myths as: "Women
do not want to work for a woman boss;"
"Women take more sick leave than men;"
"Older women workers are unattractive
and inzti-ficient;" or "Women Suffer un-=
mentionable; vague diseases in middle
life."

Harmon (1979) cites eight basic criteria
for equity-baSed occupational counseling
of women. She sees them culminating in
a commitment to "develop effective ways
to initiate recognition of real barriers
in the home, educational process and the
work place without discouraging the
career exploration of women clientS."
Quite simply, to assure economic as well
as academic equity, adult women entering
academe in the 1980's need to know all
of their career options.
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Interestingly enough, over 90% of females
enrolled in better paying, predominantly
male occupationS have had strong, posi-
tive relationships with maleteachers;
fathers;_or older brothers (Kane, 1977,
1978, 1980;_Eliason 1979); Moore (1975)
finds that fathers have had greater in-
fluence than motners on women's choosing
nontraditional career-S. The mothers who
opposed their daughters' chooting nontra-
ditional careers objected because they
did not want_their daughters to choose
an "anti-social career," such as law,
an "unfeminine career," such as physical

education; or a "too different career,"
such as electrical technology. By the
same token, women who are interested in
nontraditional or pioneering occupationS
tend to have working mothers (Tamgri,
1972; Almquist and Angrist,. 1971). Kane
(1977) and EliaSon (1977)_find that
fmales selecting "neutral" occupational
education (i.e., areas in which the num-
bers_of employed females have exceeded
15%; in recent years, such as accounting,
drafting, and law_enforCement) more
typically have had encouragement from
female teachers; parents; and/or coun-
selors.

Uncontrollable circumstances form another
set of obstacles that keep women out of
nontraditional careers. These include
such factors as money, competition, and
being a woman. Money is seen as an ob-
stacle if the career is one for which
there is already an oversupply of peo-
ple for available jobs. Women are also
concerned about having to compete both

with women in traditional careers, such
as teaching or nursing, and with men in
nontraditional careers; such as law or
medicine._ Femaleness is perceived as
an obstacle by women who have chosen
nontraditional careers.

Smith (as quoted in Stechert; 1980) cites
rapidly advancing inflation as animpor-
tent factor in career choice. The two-
career family needt mother .o bring
home more than pin money to keep pace
with the family's fixed expenses. The
single head of household faces even more
imperative economic-related career
choices.



Counsears should be aware of economic
realitieS to avoid "cooling out" female
career goalt, and thus limiting their
economic self-sufficiency. Clark (as
quoted in Moore. 1975) describes "cool-
ing out as the process of rechanneling
overaspiring students from_transfer pro-
grams into a terminal curriculum. He is
referring primarily to low- achieving
students in a two-year college. Moore,
however. states that rechanneling non-
traditional career aspirations into tra-
ditional choices for women can also be
called "cooling out." "A woman deSiring
to be a physician." she explains, "must

also desire transfer to a four-year
college. and to be cooled out of one is
to be cooled out of the other." (p= 580)

Interviewing 62 women in three, two-year
colleges in New York State, Moore con-
cludes that four basic factors serve as
coolers in terms of the career education
of women. They are parents. uncontrol-
lable circumstances: counselors. and the
two-year college.

Women in the study elt that counselors
had created obstacles to their choosing
such careers as engineering medicine,
and la::. Forty percent sere
sioned with their high school counSelort.
feeling that the counselors had been
"too busy. too bossy; too fixated on
college admissions. or indifferent to
then as individuais," Women enrolled in
both traditional and nontraditional pro-
grams summed up their experiences with
college counselors in the following
ways: (1) They had not seen a college
counselor; (2) TheY_Saw a counselor only
for routine scheduling of courses; or
(3) They went to a faculty member in-
stead of a counselor. Many women stu-
dents had already encountered counsel-
ors who attempted to cool them out of
nontraditional careers before they
reached college. Therefore. they avoid-
ed counselors once they were in college.
One woman summed up her feelings toward
counselors, "Who needs them? They'd
only get in My way."

Although Moore's study was concerned pri-
marily with two-year college women; much
of_the information is also applicable to
a four-year college or university setting.
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Harway; et al. (1976) identify six areas
which contribute to sex bias or discrim-
ination in counseling.

II Socialization, Which plays an impor-
taht role in shaping the education
and career decisions of young people.
reflecting the sex-role biases of
the surrounding society.

The counselor training field. reflect-
ing the biases and sex-role stereo-
types of the larger society.

Counselor trainers and training ra-
tionales which reinforce existing
biases or produce attitudes and val-
ues that interfere with equitable
counseling practiceS.

Tests (personality. interest) and
other source materials used to assess
clients and assist them with their
educational, vocational. and person-
al decisions, reflecting sex-role
biases.

II Negative outcomes of counseling, re-

flected in student's educational and
career decisions which indicate ac-
ceptance of sex-role stereotypes.

Use of traditional approaches in coun-
selor t_raining and procedures that
maintain stereotypes.

Harway. et al. define sex bia in counsel-
ing as any condition which limits a cli-
ents options_solely because of gender,
including limiting expression of certain
kinds of behavior because theSe have
been traditionally appropriate for one
sex. In many cases sex bias in counsel-
.ng is overt (e.g., the counselor sug-
gests that a female not enroll in math

becauSe femalet are not good in math).
On the other hand, sex bias can be cove-_
(e.g., the counselor suggests that
females excel in jobs that are clerical
in nature).

The authors make several recommendations
for future research on counseling at the
post-secondary level:

II College counseling services often
segmented; utilizing separate loca-
tions for vocational services; _job
counseling and placement services,



financial aid coUnselinc, and nerSonal-
social counseling Does this
specialization and lack of coordina-
tion have differential effects on nen
and Women?

At the college level there appears
to be a heirarchy_in student counsel-
ing: Many counselor.; give top status
to personal-social counseling and
second class status to vocational
counseling. What effect do these at-
titudes have on the counseling a stu-
dent receives?

How are assignments of students to
coulselors72ade? Are theraceand
-ex of hnth parties considered? IS
--, student a',siched to t- First cJun-
elor available?

Some coliges are experimentin.; with
outreach counseling prokrIra,-s: that
is eonlnselors are assicned to cer-
tain subject areas or to :)articular
-thools. Arc neo 3;signed
to engineering and omen counselors
to home c_tonomics? SJc. assighrlents
.:Ould have clear implications 'or the
to

implicatiohs in all this
clear. The student persohnei
must be a.-..are of his or biases and
tenaerci_es toward sexual
Therefore, to :-)e effective a c,T..:rs.elcr

st be sensitive to the e ct,F, of race.
age. socic-ecoho,lic 0:
the client

12



Approaches to Counseling Women Students

since the early 1960's women have been
returning to higher educational insti-
tot ions in larger numbers than ever
before. Berry (1972) declares that this
increase in women students_is a result
of the growing awareness of the new wo-
manhood. She notes that many women lack

self- fulfillment in their own liveS and
fe(21 a loss of personal identity: Others
feel they have lost the human contact
that is normally associated with work.
These women complain that they are liv-
ing only through their husbands and
their children:

Friedan (1963) articulates the growing
problem of women who are fed up with
living solely through their familieS,
terming it the problem of "no name:"
She feels that society cannot ignore
the voices of women who are saying, "I
want something more than my husband,my
children: and my home," Friedan con-
tends that the "no name" phenomenon
puzzling so many women today is unrelated
to any "!o; of femininity, or too
much education, or the demands of domes=
ticity" Rather it is an expression of
unfulfillment.

AS more adult women seek reentrance into
educational institutions, counselors,
administrators, and faculty are realiz-
ing that they arc dealing with a new
type of Woman. These women are cnoosing
to burSue majors other than the tradi-
tional Ones of teacninc, nursing, and
social .,irk. Requests for information
about tne avc,11ability of ,; salary
raises. Lnd opportunities n career
growth e-e becoming frequere, questions.
The dem._e!d for equal opportunity to

achieve educational and Career goals is
highlighted g .ne attempts of the wo-
en's mc.een. e-) eradicate j:Jb discri-

mination edrri

11976 urns up many of the fac-
tors le:Iding en to return to college:
Those most Freedently articulated in-
clude, Self=fu i)-illment_a desire to
enter the lab-or force, dissatisfaction
with the traditional houseWife rol .

fulfillment of 1 long-standing desire
to return to college, independence of
children, financial reasons, and job
promotion.
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MoreIghan (1974) indicates that social
needs are also a vital factor,

group
impor-

tant to women as to any other roup of
human beingS. She conducted a study
designed specifically for older women
at Memphis State University. BaSed on
Maslow's hierarchy ofneeds:itconsiSted
of 25 questions related to social needs,
combined into a six-step hierarchy. The
participantS had reached a level of fi-
nancial and social security( such that
these were no longer considered emer7
gent needs. Needs or acquisition, be-
longing, and achievement apparently had
been fulfilled as Well. They had reached
the stage where they considered Self-
actualization and esteem as their most
important needs. According to Monaghan,
the closeness between the desire for self-
attualization the deSire for esteem
nay be indicative of the rather insepa-
r.-ble relationsoip of the two: 'There
s..7,s to be a very fine line," she ex-
plainS, "between the de(iire to become,
to be 'somebody,' and deSire to
receive some sort of recognition for
being.' (p. 52)

Women returning to school have special
needs that must be met if they are
going to be successful academically.
Some (1) t'nc2-,:e needs Must be net by the

Women thee-.:SelveS. and others by both

themselves and tne institution. many
women relearning t. school experience
"role conflict, ''eelings of low self-
Worth, lonelines, goallessness, guilt,
dependenc:: and dezresSion" (manis and
Machizuki, 1572, u. 95). InStitutions
of higher education should provide
counselors and ofoerams specifically
for these women.

Fossedal 1979) observes that the coun-
selor is t'-,e in between the woman and
the instit:tional prciram. Therefore
all thoSe wno seek to offer equity

_

counseline must enderStand bOic Skills,
attitudes, and practices. The include
verbal skills, body language, decision-
making s.iii , and tools.

In the Adult Cereer Education CoanSeting
project, Harrwil (1975) identifies 23
measureahle L.o.letencies counselors need
to work adult students:



1. Demonstrate ability to differentiate
between the concepts of guidance and
counseling.

2. Demonstrate ability to manage learn-
ing activities for counselor aides
(Paraprofessionals) in adult coun-
seling programs.

3. Demonstrate ability to develop a
team approach with administrators,
teachers, paraprofeSSionals, resource
agencies; and the like in adult
counseling and guidance programs:

4. Demonstrate knowledge of community
resource agencies.

5. Demonstrate ability to conduct a needs
assessment survey to determine adult
education guidance and counseling
needs in the community.

6. Demonstrate ability to function in
different adult education settings.

7. Demonstrate ability to design in adult
counseling and guidance program as
an integral part of an adult ,Auca-
tion program.

8: Demonstrate ability to coordinate an
adult counseling program as an inte-
gral part of adult education pro-
gram.

9. Demonstrate ability to interact with
local businesses, industries, and
unions in order to promote career
opportunities and prepare the clients
for entry into the labor market.

10. Demonstrate awareness of problemS
such as alienation, stereotyping, and
racial discrimination encountered
in a work environment.

11. Demonstrate ability to counsel client
regarding retirement plans.

12. Demonstrate ability to counsel client
regarding leisure time and avocation-
al activities.

'.3 Demonstrate ability to coordinate
activities related to retention of
adult students.

14: Demonstrate ability to establish short-
term (1-2 yearS) and long-term (5-10
years) follow-up studies of adult stu-
dents.

Demonstrate articulation of perSonal
counseling theory and its theoreti-
cal basis.
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16. Demonstrate ability to carry out a
one-to-one counseling session.

17. Demonstrate ability to conducta___
guidance interview to achieve a spe-
cific end.

18 Demonstrate awareness of various
racial, ethnic, economic, and age
groupS.

19 Demonstrate awareness of adult educa-
tion terminology and proposal writing
procedures.

20. DemonStrate awareness of career pat-
terns and mid-career changeS.

21 DemonStrate ability to assist adult
students in educational program -plan-
ning.

22. Demonstrate ability to structure and
conduct group sessions and counsel-
ing sessions:

23. Demonstrate awareness of budgeting
and administration systems proce-
(Jures.

In 1979 surveys of omen's centers and
campus based women's counseling programs,
the Project on the Status of Women of
the American Association of Colleges and
the National WoMen's Studies Association
identified over six hundred programs on
campuses throughout the country. Some
are based in student personnel offices,
others operate under the wing of the
DiviSion of Continuing Education. _Eliason
(1979) identifies six quality modelS for
two-year coileges, Me2irow (1978) offerS
methodology for evaluating quality re-
entry counseling programs based in the
continuing education realm. Both Eliason
and Mezirow decry the inadequate funding
given many programs:

Two fundamental goals common to all high-
quality equity counseling programs are:

1. To remove the psychological blockages
that hinder females' access to choices
needed to change lifestyles.

2. To give women the opportunity to as-
sess reality, their own skills, abil-
itieS, and options available.

Among longlived quality programS on four-
year college campuses,severaltranSport-
ab!e models that meet the social and
psychological needs of women have emerged.

S



A Cooperative Institutional Model

Western Michigan University- -The Coun-
seling Center at WMU, in cooperation
with the Division of Continuing Edu-
cation, loiti;,:ted a workshop program
in 1970 called "Search for Fulfill-
ment: A Program for Adult Women."
The program's two main objectives
are to remove the psychological blocks
that keep women from the choices they
need to make or change lifestyles,
and to give women the opportunity to
assess reality, their own skills and
abilities, and the opportunities
available to them in their communi-
ties.

Each Workshop consists of at least 36
participants, divided into small grouPS
of six, each led by two women facili-
tators who can serve as role models.
The average woman__ applying for West-

ern's program is 38 years old and the
mother of two or three children, of
whom the youngest is approXimately
nine years old. The majority of the
Women participants have attended col-
lege previouSly.

Equity Based Student Personnel Program-s

Col_lege-of-tae City UniverSity
of New York -The Queens College pro-
gram; "Women Involved In New Goals"
(WING), includes activities designed
to proVide various opportunities for
women to meet and establish friendShipS
with other women students, discuss
mutual problems, receive moral support;
and obtain information related to their
specific problemS. It satisfies the
need stressed most frequently by wom-
en returning to school: to meet others
in the same situation; Activities
sponsored by WING include two-hour
Weekly maetingS, Workshops, speakers,
and special services. ISSueS such as
personal concerns about guilt and
dependency; sex discrimination, and
career development are addressed.

WING is operated by four women stu-
dents under_the supervision of
Dr. Judith B. Brandenburg; Assistant
Professor and Counseling PSychologiSt
in the Department of Student Personnel
at Queens.
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Brandenaurg says that becauSe so many
women co directly from being dependent
upon their par.nts to becoming depen-
dent or their husbands, they do not
acquire their own identities. She
states that women must strengthen
their abilities to assert themSelveS
and make decisions. These abilities
are nec_ssary IF effective learning
is to ta,e place and if women are to
be -.3b1 to analyZe information, attack
Pro7'.2s, and read c:itic.klly.

To getter shape the Queens program to
meet changing client needs, Dr. Bran-
denburg has conducted over 200 indi-
vidual interviews and group discussions,
and analyzed numerous questionnaires.
In neSponSe to the queStion, "What
do ou see as your goals and reasons
for returning to school?" Brandenburg
rec d tn: following frequent an-
see

..anted_to grow up and find my

need constructive interests
_ttside the nome:'

. desire s f-fulfillment"
want se!--improvement, confi-

dence, my own identity."
"I'm feelinc stagnant and Want
meaningful career."
"I need to find myself as a person."
"1 seek financial independence,

meaningful employment."

A Center for Continuing Education_for
Women witnin a university or college.

George W3,;ni-gton Univer_s_ityIn
GW -Jione..r-.2: the development of a pro-

vic,2

skiII

ant et

On

---faceted counseling ser-
-n. Among its outstanding
are one-year, poSt-graduate
ing programs in para lega

:J:1 fields.

undergraduates, the Cen-
ter ha i,o developed a program
calied Li=eline" which emphasizes
the .-_:,.rtance of the undergraduate
yea Letters written during
the mer ny jL )r ::omen and mailed
to H._ firsear ::omen: The
lezz..17 nda reacing it serve as
preparor matu-ial for the first-
year . as-,: -bly held during



orientation week: During the
bly, first-year women are aske:
consider their co!lege years a
means of estahlishing values
will enable them to be molders.
pasSive accepterS, of their er-
ment (Kirkbride, 1966).

Prcject Lifeline encourages women to
obtain formal education and to keep
intellectually abreast of the times
during their childrearing years,
They are made awlre of various rea-
sons why women enter or reenter the
labor force, such WidoWhood or
the increased cost of educating a
child, andof the increasing number
of women who ar< faced with tle
as well as the deire, to

Junior worn with the assistance o-
faculty memberS lead panel discussions
that focus on problems worn encou-7-
ter in combining marriage.
and work; society's_perspece on
women in the labor' force women's
contribution to the world c' vol-un=
teer work. Discussions center on wo-
men most affected by the social Chances
of the last curter centu-v married
Women in their 30'S whose famil'es no
longer demand most of ter time.
Students are encouraged tc evaluate
each panel discussion ondto make
suggestions for future oar -1 discus-
Sions based on their needs.

I n _Equ Counsel_ln9_ for Cornh--i-t,; College

Women (19791 Eliz1,,on documents efforts
of six exemplar,i two-year colleges to
target support services to scecific sub
Populations of temales. Bergen (Paramus,
NJ), Brevard (Cocoa, Gavilan (Gilroy,
C,.%), Lane (Eugene, OR), Trid..1-1t (Charleston:
SC), and_14aukeshd (Peaukee, '.41) share
developed, ihtegrated 60proacnes to fund-
ing, staffing, outreach. and intake that
assures open access to all institutional
educational couoseling resources.
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Do Women Students Adequately Utilize
Student Personnel Services?

Providing qualified -,=unselors and deve-
loping_programs desidned to meet the needs
of adult women Studer- ., is only part of
the task The client; must be encouraged
to use the facilities, Only recently
have researchers of counseling practice
attempted to analyze female access and
utilization Patterns. There i5 no uni-
versal agreement among researchers on
issues related to access and utilization.
Furthermore, there appear to be differ-
ence; related to size and type of insti-
tution, as well as institutional commit-
ment:

In one study, Hippie and Gill (1973) find
:hat women students at tne University of
!dab,: Sought_ professional counseling more
than men. While only 31.. of the Student
body ::ere women, 40; of the clients at
_ne L iversity's counseling center were
'emale. Fifty-five percent c: the female
elientS wanted assistance wL.1 personal
adjustment problemS, an indi_ati9n. ac-
:ording to the authors, of t-e Cescree of
stress .lomen feel. Moore (1 -5) , on the
othe- nand, concludes that v:u-en return-
ing school do not utilize :ne student
per; -nel department becauSe they nave
had :bleasant experiences with counselors
in h:g'n school and wish to avoic :hem
in college.

Eliason (1977) sampled over 1100 females
on ten; two-year college campuses a:-.d
found that only 22.5 rated personal
counseling services as beneficial. Al-

though all ten institutions 0f=erec both
professional and perSonal couneling,
16:5. of the sample did not kno...; if coun-
seling was offered and an additional
16.4 denied that any was available.
ReSpondeni:s were even less aware d= the
personal problem solving Services: 25.2
stated that it was unavailable and
did not knows By contrast, of identi-
fiable and common student support ser-
vices, the Learning Resource Centers
received the highest ratinCS among 55.3?
of the respondents.

Given the lack of awareness or utilize-
tion of the counseling services, faculty
advisement takeS on increased importance
in the equity-conscious institution. It

becomes the job of faculty members to
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Work with profeSSionallY trained counsel-
ors and provide supportive bridgeS be-
tween the worlds of home, education, and
work. Sensitive female faculty have the
additional capability of standing as
role modelS fbr students. In a survey
of women who Were planning to continue
their education at the University of
Idaho, Hippie and Hill (1973) found that
37% of the women wanted assistance with
study habitS and techniques. 61; wanted
information about occupational oppor-
tunities; and 53 wanted to gain a better
perspective on the role of women in
society. _Enlichtened faculty, tnerefore,
Should reinforce a woman's sense of
increasing control over her life and
career by encouraging her to increase
control over her lifelong learning
optionS.



Legislation that Promotes Sex Equity

Over the last 15 years Congress s passed
se:aral laws concerning educational equity.
Collectively they guarantee even. indivi-
dua:'s right to an equal education. These
are important steps since they provide a
legal basis for issuing a grievance against
unfair discrimination.

Although it is important to know the laws,
legislation alone wilr.not ensure educa-
tional equity. Administrators, teachers,
and counselors must combine their know-
ledge of the laws with their effortS to
chance their attitudes and biases regarding
the ducation of women, minorities, and
har icapped perSonS.

17':e Women's Educational Equit. Act

The Women'S Educational Equity Act (WEEA)
enacted on AuguSt_21, 1974 and re-

authorized iti1979 ItS main function
as been to provide, through grants and
contracts, educational equity =o- women
and --iris. Si-ce 1977 the Wo7er Edu7
catipnal Equit. Act Program o: Office
of Education (now the Department
Education) has run a discret1-:,nar grants
Program to fund projects with hicn repli-
cab:iity and Wide impact. The Ac: also
authorized :he creation of th._ National
Advisory Council on Women'S EcJcational
Procrams to advise on the attainment of
educational

Th-- :a-re-er E:uca',ion Incentiv, Az:

The :areerEzucction Incenti. was
;i:_;oed by Pre cent Carter it .ecember
1977: The Ac: nes authorized ..4,112 mil-

lion over a five-year period 7Jr career
education and emphasizes the elimination
of Sex bias and stereotyping; in all pro-
gram areas.

Title IVThe Higne_r_EdUtatLpn_Act_of_
1965 (Student Assistance)

Title IV of the Higher Education Act of
1965 provides Federal financial assis-
tance to needy students in :,ost-second-
ary education. FiVe_programs pre included
in this Act: (1) BEOG--BaSic EdUcational
Opportunity rirant Program: (2) SEOG
Supplemental Educational Opportunity
Grant; (3) SS1G-7State Student Incentive
Grant; (4) CWS -- College Work_Study Pro-
gram: and (5) TRIO Special programS for
Students from Disadvantaged Backgrounds,
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Special Services for Disadvantaged_Stu-
dents; and Talent Search. The SEOG and
CWS are financial aid programs based at
local institutions. Students applying
for the BEOG must go through a national
application proceSS. The TRIO programs
are special projects deSigned to over-
come cultural, economic, or physical
hanaicaps and other obstacles that pre-
vent talented students from completing
secondary or poSt-Secondary education.

j Title IV -The Civil Rights Act of 1964
(Desegregation of Public Schools)

Title IV is the only national program with
funds designated to_provide technical as-
sistance in overcoming sex discrimination
in elementary and seconciarY SchoolS. It

provides expert consultation and employ-
ment training to public schools with
problems or special needs incident to
deSegregation on the basis of race, color,
religion; sex. national origin, or lan-
guage.

Title V--The Higher_Education Act of 1965
(1;oo -rat we Education)

ThiS program is designed to assist post-
secondary institutions in developing,
strengthening; or expanding educational
programs which combine work andstudy___
experiences. Employment enables students
to obtain fundS for their education and
jcp experience related to their academic
or occupational objectives. Title V alSo
crovides grants and contracts for training
ad7linistrative personnel and conducting
research_into ways to improve programs.
In'';titutionS participatjng_in the Program
are required to match the Federal funds
they receive:

Title IV -The Education Amendments of 1976
4TIT1-e 1-11,-Part D, Guidance and Counsel-
img1

This program authorizeS three guidance
anc counseling initiatives:

1. Provide programs, projects, and lead-
ership activities in the states.

2. Increase coordination of guidance
and counseling activities at Federal,
State, and local levels.

3. Improve the qualificationS of guid-
ance and counselingpersonnelwith
emphasis on inservice training
related to the world of work



9 Title IX of-the Education Amendments
of 1972

Title IX prohibits sex diScrimination in
Education. It states that "No person in
the United States shall; on the basis of
sex, be excluded from participation in,
be denied the benefits of, or be sub-
jected to diScrimination under any edu-
cationprogram or activity receiving
Federal financial assistance."

Recruiting- Students. The recruitment of
students is not an issue at the elementary
and secondary levels; but it is animpor-
i:ant concern to_post-secondary institu-
tions becauSe of the groWing competition
for college students. Title IX addreSSes
issues in the recruitment process that
involve written materials (e:g:, bro
chureS, catalogS, and_ applications.)
RecruiterS and admissions perSonnel must
make sure they do not discriminate
against women in their campus units.
interviews. and correspondence:

Admissions programs: Title IX exempts
only the following types of institutions
from its _admissions provisions: private
undergraduate institutions, preSchoolS,
elementary; and secondary schools (other
than vocational): and single -sex public
undergraduate_ institutions. The follow-
ing types of institutions must adhere to
Title IX sex-discrimination admissions
policy: public coeducational undergrad-
uate institutions, vocational schools.
and graduate schools.

Awarding of Financial Aid: The financial
aid practices. of an institution are not
exempt from the requirements of Title IX;
even though admissions policieS may be.
The law requires that in awarding finan-
cial assistance to its students an insti-
tution may not, on the basis of sex:

I Provide different amounts or types
of_such assistance,_ apply different
criteria, or otherwiSe discriminate.

2. Through solicitation;Histing, approv-
al, OroviSion of facilities; or_
other services, assist any foundation,
trust; agency; organization, or per-
son that provides assistance to any
of such recipi_ent's students in a
manner Which diScriminates on the
basis of sex.
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3. Apply any rule or assist in applica-
tion of any rule concerning eligibly
for such assistance which treats per-
sons of one sex differently from per-
sons of the other sex with rega-d to
marital or parental status. (p.24142.
86.37)

Counseling Students. In_reference to the
counseling of Students, Title IX states
that.:

1. A recipient shall not diScriminate
against any person on the basis of
sex in the counseling or guidance of
students or applicants for admission:

2. A recipient that uses testing or

other materials for appraising or
counseling students shall not use
different materials for Students on
the basis of their sex or use materi-
als that permit or require different
treatment of StudentS on such

baSis unless such different materi-
als cover the same occupationS and
interest areas and the use of such
different materials is shown to be
essential to eli_minate sex_bias.
Where the_use of a counseling test
or other instrument results in sub
stantially disproportionate numbers
of members of one sex in any parti-

cular course of study or_classifica-
tion, the recipient Shall take such
action as is necessary to assure
itself that such disproportion is
not the result of discrimination in
the instrument or its application.

3. Where a recipient finds that a par-
ticular class contains a substan=
tially disproportionate number of
individuals of one sex; the recip-
ient shall take such action as is

necessary to assure itself that such
disproportion is not the result of
discrimination on the basis of sex
in counseling or appraisal materi-
als or by counselors. (p: 24141;
86.36)

Single -sex Courses and Programs. If in-
stitutions offer home economics only to
females and auto mechanicS only to males,
this is a violation of Title IX. CourSeS
must be open to all students.



Vocational Education Programs. Title IX
prohibitS discrimination in vocational
education programS, including vocational
programs at the high7school level. Voca-
tional education programS must adhere to
the open admission policy in accepting
females and males on an equal basis.
Female students will enroll in many of
the programS that have been dominated
by male students.

Title II Vocational Education, the
Education Amendments of 1576

Title II contains proviSionS for elimi-
nating sex stereotyping and diScrimination
in the areas of:

1. Requirements for the adminiStration
of state vocational educational
programs.

2. Regulation of state use of Federal
funds.

3. Requirements for national vocational
educational programs.

2



Conclusion

Today women comprise almost half of the
student body in post-secondary institu-
tions. An increasing number of them are
older women who are starting college for
the first time or returning after sever=
al years absence. Along with their
books and class notes, they bring spe-
cial concerns and problems--both person-
al and professional.

College administrators; counselors, and
faculty members must realize that tney
are working with anew type_of woman
student. She is often seeking a nontra-
ditional major (e.g., agriculture or
medicine) instead of a traditional one.
Educators must be prepared to assist and
encourage her as she makes her choices.

In many cases; colleges must update ad-
miSsions practices to eliminate some
traditional requirements that often cre-
ate barrierS forwomen wanting to return
to school: Institutions of higher learn-
ing must employ females to act as suc-
cessful role models, and must design
Special programs for women to help them
meet their Special needs and cope with
the problems they encounter once they
get to the institution. Finally, if
women are going to benefit fully from
the recent laws enacted to promote sex
equity, educatorS must work to change
their existing attitudeS and biases re7

garding the education of women and girlS.

23



Bibliography

Allen, W.C., et al. CORRECTIONS OF_SEX DISCRIMINATION AND SEX
STEREOTYPING IN EDUCATION. Tallahassee, FL: College of Edu-
cation, Florida State University, 1976.

Almouisti E.M. and S.S. Angrist. "Role Model Influence on C%21ege
Women's Career Aspirations." MERRILL PALMER QUARTERLY, 1971,
L7; 263-279.

American Psychological Association. "Report of the Task Force on Sex
Bias and Sex-role Stereotyping in Psychotherapeutic Practice."
AMERICAN PSYCHOLOGIST, 1975, 30, 1165-1175.

American Psychological AsSociation. STANDARDS FOR PROVIDERS OF
PSYCHOLOGICAL SERVICES. Rev. ed. WaShington, DC: 1977.

Atherican Psychological Association. "Task Force on Sex Bias and Sex-
role Stereotyping in Psychotherapeutic Practice. Guidelines
for Therapy .,iith Women." AMERICAN PSYCHOLOGIST, 1978, 33, 1122-
1133=

American PSYchological Association, Division 17 Ad Hoc Committee on
Womer. "PrincipleS Concerning_ the_ Counseling and Therapy of
Women." COUNSELING PSYCHOLOGIST, 1979, 8, 21.

ASline, A.L. _"Counseling 'single-again' (Divorced and Widowed) Women."
In COUNSELING WOMEN. Edited by L.W. Harmon; J.M. 3irk, L.E:
Fitzgerald, and M.F. TanneY. Monterey, CA: Brooks/Cole, 1978,
230-240.

Aociation for Counselor Education and Supervision. FOR WOMEN AND
FOR MEN: SEX EQUITY IN COUNSELOR EDUCATION AND SUPERVISION.
Washington, DC: APGA Pre, 1978.

Bem, S.L. "The Measurement of Psychological Androgyny." JOURNAL OF
CONSULTING AND CLINICAL PSYCHOLOGY; 1974, 47, 155-162.

Bem, S.L. "Probing the Promise of Androgyny." In BEYOND SEX-ROLE
STEREOTYPES: READINGS TOWARD A PSYCHOLOGY OF ANDROGYNY. Edited
by A.G. Kaplan and J.P: Bean. BoSton: Little Brown, 1976, 47-62.

Bem, S.L. "Sex7role Adaptability: One Consequence of Psychological
Androgyny," JOURNAL OF PERSONALITY AND SOCIAL PSYCHOLOGY, 1975.
31, 634-643.

Bern, S.L. and E. Lenney. "Sex-typing and the Avoidance of Cross -Sex
Behavior." JOURNAL OF PERSONALITY AND SOCIAL PSYCHOLOGY; 1976.
33, 48-54.

Bem, S.L.; W. Martyna: and C. Watson. "Sex-typing and Androgyny;
Further Explorations of the Expressive Domain" JOURNAL OF
PERSONALITY AND SOCIAL PSYCHOLOGY, 1976, 34, 1016 -1023:

Berry; .1:13. "The New Womanhood: CounSelor Alert." PERSONNEL AND
GUIDANCE JOURNAL, 1972, .51_; 105-108.

25

26



Bingham, W.C. and E.W. HouSe. "CounSelors View Women and Work:
Accuracy of Informaticn." VOCATIONAL GUIDANCE QUARTERLY, 1973,
21, 262-268.

Birk, J.M. REDUCING SEX BIAS--FACTORS AFFECTING THE CLIENTS' VIEWS OF
THE USE OF CAREER INTEREST INVENTORIES. College Park, MD:
University of Maryland, n.d.

Birk, J.M.; J. Cooper; M.F. Tenney. "Racial and Sex Stereotyping in
Career_ Information Illustration," Paper presented at the American
PSychological Association Convention, Montreal, Quebec, August 1973.

Bolles; R.N. WHAT COLOR IS YOUR PARACHUTE? Berkeley, CA: Ten Speed
Press, 1972:

Brandenburg, J.B. "The Needs of Women Returning to School." PERSONNEL
AND GUIDANCE JOURNAL, 1974, 53, 11-18.

Brandstrom, J. "The Institutional Commitment: Eliminating Barriers
to Vocational Education." In EQUITY COUNSELING FOR COMMUNITY
COLLEGE WOMEN. Edited by N.C. Eliason. Newton; MA: EDC/WEEAP,
1979.

Braud, J.C. The General Counselor and Counseling." In COUNSELING
SERVICES FOR ADULTS IN HIGHER EDUCATION. Edited by M.L. Farmer.
Metuchen, NJ: Scarecrow PreSS, 1967.

Broverman, I.K; S.R. Vogel; D.M. Broverman; F.E. Carlson: and P. S.
Rosenkranz. "Sex-role Stereotypes: A Current Appraisal."
JOURNAL OF SOCIAL ISSUES, 1972. 28, 59-78.

Butcher, L. FREE AND REDUCED TUITION POLICIES FOR OLDER ADULT STUDENTS
AT COMMUNITY, JUNIOR, AND TECHNICAL COLLEGES. Washington, DC:
American Association of Community and Junior Colleges; 1980:

Carter, J.0., ed. SECOND WIND: PROGRAM FOR RETURNING WOMEN STUDENTS.
Newton, MA: EDC/WEEAP, 1978.

COUNSELING PSYCHOLOGIST. Special Issue: "Counseling Women III." 1979.
3.

Crites; JO. CAREER MATURITY INVENTORY: THEORY AND RESEARCH HANDBOOK.
Monterey, CA: CTB/McGraw Hill; 1973:

CrosS, P. "College Women: A Research Description." JOURNAL OF THE
NATIONAL ASSOCIATION OF WOMEN DEANS AND COUNSELORS, 1968, 32,
12-21

Donahue, T.J. "Discrimination Against Young Women in Career Selection
by High School Counselors " Ph.D. dissertation, Michigan
State University, 1976.

Douvan, E. "The Role of Models in Women's Professional Development.'
PSYCHOLOGY OF WOMEN QUARTERLY, 1976, 1, 5-20.

"Education AmendmentS of 1976, Vocational- Education Acts." FEDERAL
REGISTER, October 3, 1977, 42, 53835-53853.

26 27



EkStrbm, R. and N.C. Eliason. "Documenting wife ExperienceS: Making
Non-Traditional Experiences Work for Youth in the Job Market."
Speech at WEAL Conference, Washington, DC, May 1979.

Ekstrom, R _HOW TO_GET COLLEGE CREDIT FOR WHAT YOU HAVE LEARNED AS
A HOMEMAKER AND VOLUNTEER. Princeton, NJ: ETS, 1977, 1973.

Eliason, N.C. NEGLECTED WOMEN: THE EDUCATIONAL NEEDS OF DISPLACED
HOMEMAKERS, SINGLE MOTHERS, AND OLDER WOMEN. Washington; DC:
National Advisory Council on Women's Educational Programs; 1978.

Eliason, N:C: WOMEN IN COMMUNITY AND JUNIOR COLLEGES: Washington, DC:
American Association of Community and Junior Colleges, 1977:

Eliason, N.C., ed. "Ec Counseling for Community College Women."
Newton, MA: EDC/WL_AP, 1979.

Eliason, N.C.; ed. WOMEN BUSINESS OWNERS ORIENTATION PROGRAM: A
COUNSELING MODEL AND 45 HOUR CURRICULUM. _Washington, DC:
American Association of Community and Junior Colleges for U.S.
Small Business Administration., 1979.

Eliason; N.C. and G. EdmundSon. "Women in Community and Junior Colleges."
RESOURCE ROUNDUP. San Francisco: Women's Educational Equity
Communications Network, 1980.

Englehard; P.A.; K.O. Jones: R.J. Stiggins. "Trends in Counselor
Attitude About Women'S RoleS." JOURNAL Or COUNSELING PSYCHOLOGY,
1976. 23, 365-372.

ErickSon._V.L. "Deliberate Psychological Education for Women: A
Curriculum Follow-up Study." THE COUNSELING PSYCHOLOGIST, 1977,
&, 25-29.

Erikson, E. IDENTITY: YOUTH AND CRISIS. New York, W.W. Norton,

Farmer,_H,$- "Why Women Choose Careers Below Their Potential." In

CAREERDEVELOPMENT_AND COUNSELING OF WOMEN. Edited by L.S. HanSen
and R.S. Rapoza. Springfield, IL: Charles C. Thomas, 1978,
118-131.

Farmer, M.L., ed. COUNSELING SERVICES FOR ADULTS IN HIGHER EDUCATION.
Metuchen; NJ: Scarecrow Press, 1967.

Fennema, E. "MathematicS Learning and the Sexes: A Review." JOURNAL
OF RESEARCH IN MATHEMATICS EDUCATION, 1974, 5, 126-139.

"Final Title IX Regulation Implementing Education Amendments of 1972
Prohibiting Sex_Discrimination in Education." FEDERAL REGISTER,
June 4, 1975, 40, 24128=24145.

Fitzgerald, L.E. "Women'S Changing_Expectations . . . New Insights;
New Demands." In COUNSELING WOMEN. Edited by L.W. Harmon, J.M.
Birk, L.E. Fitzgeralu, and M.F. Tenney. Monterey, CA: Brooks/
Co)e, 1978, 123-134.

27



Fitzgerald, L.F. and J.O. Crites. "Career Counseling for Women."
COUNSELING PSYCHOLOGIST, 1979, 8, 33-34.

Foxley, C.H. NONSEXIST COUNSELING: HELPING WOMEN AND MEN REDEFINE
THEIR ROLES. Dubuque, IA: Kendall/Hunt, 1979.

Friedan, B. THE FEMININE MYSTIQUE. New York: W.W. Norton, 1963.

Furniss, W.T. and P.A. Graham. WOMEN IN HIGHER EDUCATION. Washington,

DC: American Council on Education, 1972.

Galassi, M.D. and Lemmon, M. "Life Direction SeminarS: Facilitating

Human Development at a Women'S College." PERSONNEL AND GUIDANCE

JOURNAL, 1973, 57, 172-175.

Gleazer, E.J., Jr. THE COMMUNITY COLLEGE: VALUES, VISION, AND VITALITY.
Washingtons_DC: American Association of Community and Junior
CollegeS, 1980.

Gottfredson, G.D. and J.L. Holland: "Vocational Choices of Men and
Women: A Comparison of Predictors from the Self7Directed Search."
JOURNAL OF COUNSELING PSYCHOLOGY, 1975, 22, 28-34.

Granger, P. EVERY WOMAN'S GUIDE TO A NEW IMAGE. Chicago: The

University of Chicago Press, 1973.

Harknessi S. and A.H. Stromberg. WOMEN WORKING. Palo Alto, CA:
Mayfield Publithing Co., 1978.

Harmon, L.W. "Career Counseling for Women." In PSYCHOLTHERAPY FOR
WOMEN: TREATMENT TOWARD EQUALITY. Edited by E. Rawlings and
D. Carter. Springfield, IL: Charles C. Thomas, 1977, 197-206.

Harmon, L:W. THE GUIDANCE NEEDS OF WOMEN, Columbus, OH: NCRVE/ The
Ohio State University, 1979.

HartWig, J.E. "A Competency based Approach to Adult Counseling and
Guidance." COUNSELOR EDUCATION AND SUPERVISION, 1975, 15.

Har.-;ay, M. "Training Counselors." THE COUNSELING PSYCHOLOGIST, 1979,
8, 8-lo.

Harway, M., et al. "Sex DiscriminatiOn in Guidance and Counseling."
HIGHER EDUCATION RESEARCH INSTITUTE, 1976.

Hawley, P. "What Women Think: Does It Affect_Their Career Choice?"
JOURNAL OF COUNSELING PSYCHOLOGY, 1971, 18, 193-199.

Heilbrun, A.B., Jr. "Measurement of Masculine and Feminine 56X-role
Identitiet as Independent Dimensions." JOURNAL OF CONSULTING
AND CLINICAL PSYCHOLOGY; 1976; 44; 183-190.

Hill, A.J. and J.L. Hippie, "Meeting the Special Needs of Women in
Educational Settings." JOURNAL OF THE NATIONAL ASSOCIATION OF
WOMEN DEANS AND COUNSELORS, 1973, 3, 170-172.

28

9 o-.'J



Hill, A:J; and Hippie: "Recruitment and Retention of Under-
graduate College Women." JOURNAL OF THE NATIONAL ASSOCIATION OF
WOMEN DEANS AND COUNSELORS, 1972, 3, 70-73:

Horner, M.S. "Fail: Bright Women." PSYCHOLOGY TODAY, 1969, 3, 36-41.

Jakubowski, P. "Facilitating the Growth of Women Through Assertiveness
Training." In COUNSELING WOMEN. Edited by L.W. Harmon, J.M. Birk,
L.E. Fitzgerald, and M.F. Tanney. Monterey, CA: Brooks/Cole, 1973.

-
Jeghelian, A. "Surviving SexiSm: Strategies and Consequences."

PERSONNEL AND GUIDANCE JOURNAL, 1976, 54+ ;307 -311.

JohanSSon, C.B. and L.W. Harmon. "The Strong Vocational IntereSt
Blank: One Form or Two?" JOURNAL OF COUNSELING PSYCHOLOGY; 1972,
19, 404-410.

Jongeward, D, WOMEN AS WINNERS. New York: Addison-WeSley PubliShing
Co., 1976.

Kahn-Edrington, M: "Abortion Counseling." THE COUNSELING PSYCHOLOGIST,
1979, 8, 37-38

Kane, R.J. et al. A STUDY OF THE FACTORS INFLUENCING PARTICIPATION IN
POSTSECONDARY AREA VOCATIONAL TRAINING SCHOOLS. Arlington, VA:
R:J; Associates, Inc:, 1976.

Kane, R.J. et al. ADULT WOMEN IN VOCATIONAL TRAINING. Arlington, VA:
R.J. Associates, Inc., 1978.

Kane, R.J. et al. EVALUATING A SCHOOL DISTRICT'S EMPLOYMENT PRACTICES
FOR SEX DISCRIMINATION. Arlington, VA: Institute for Women's
ConcernS, 1973.

Katz, P.A. "The Development of Female Identity." SEX ROLES, 1979, 5,
155-178.

Kel iy . J.A. and J. Wcre11. "New Formulations of Sex Roles and Andro-
gyny." JOURNAL OF CONSULTING AND CLINICAL PSYCHOLOGY, 1977; 45,
1101-1115.

!;:arcv:orthy, :LA.; C: ;:oefacos; and J. Sherman. "Women and Therapy: A
S;..,rN.ey_of Internship Programs." PSYCHOLOGY OF WOMEN QUARTERLY,
1976, 2, 125-137.

Key, M;R: THE ROLE OF MALE/FEMALE LANGUAGE. Metuchen, NJ: Scarecrow
Press, 1975.

Kincaid, A.M.B. "Traditional-age College Women;" THE COUNSELING PSYCHO-
LOGIST, 1979, 3, 23-24.

Kirkbride, V. "Project Lifeline Introduces College Women to Their
Futures." JOURNAL OF THE NATIONAL ASSOCIATION OF WOMEN DEANS
AND COUNSELORS, 1966, 29, 175.

Knefelkamp, L.L.; C:C: Widick; and B. Stroad. "Cognitive-Developmental
Theory: A Guide to Counseling Women." In COUNSELING WOMEN.
Edited by L.W. Harmon, :LM: Birk, L.E. Fitzgerald, and M.F. Tanney.
Monterey, CA: Brooks/Cole, 1978.

29

30



Kohlberg, L.A. "A CognitIve-Devel_opmental Analysis of Children's
Sex-rolr! ConceptS and AttitudeS." In THE DEVELOPMENT OF SEX
DIFFERENCES. Edited by E.E. Maccoby: Stanford, CA: Stanford
University Press, 1966.

Lerner, J. et al. EQUAL VOCATIONAL EDUCATION. Austin, TX: Houston
University, 1977.

Lipman-Blumen, J. "How Ideology Shapes Women's Lives:" SCIENTIFIC
AMERICAN, 1972, 226, 34-42.

Lipman-Blumen, J. and H.J. Leavitt. "Vicarious and Direct Achievement
Patterns in Adulthood." In COUNSELING ADULTS: Edited by N.K.
Schlossberg and A.D. Entine. Monterey, CA: Brooks/Cole, 1977.

LiSS-LevinSon, N. "Women With Sexual ConcernS." THE COUNSELING PSYCHO-
LOGIST, 1979, a, 36-37.

Maccoby, E.E. and Jacklin, C.N. THE PSYCHOLOGY OF SEX DIFFERENCES.
Stanford, CA: Stanford University Press, 1974.

MasloW, A.H. MOTIVATION AND PERSONALITY. 2nd ed. NeW York: Harper

and Row; 1970.

Maslow._ A.H. PROCEEDINGS OF THE CONFERENCE ON THE TRAINING OF COUNSELORS
OF ADULT. Chatham, MA: The New England Board of Higher Education
and the Center for the Study of Liberal Education for AdultS, 1965.

Matthews; E.E. GIRLS AND WOMEN OVER THE LIFE SPAN. Washington, DC:
American Vo:ational Guidance Association, 1972.

Manis, L.G. and J. Mochizuki. "Search for Fulfillment: A Program for
Adult Women." PERSONNEL AND GUIDANCE JOURNAL; 1972; 50; 594-599.

Maracek, J; DKravetz; and S. Finn._ "A Comparison of Women Who Entr:
FeminiSt Therapy and Traditions] TherapY." JOURNAL OF CONSULTING
AND CLINICAL PSYCHOLOGY, 1979, 47, 734-742.

Mezirow, J., ed. AN INVENTORY OF PROGRAMS DESIGNED FOR ADULT WOMEN IN
COMMUNITY AND JUNIOR COLLEGES. New York: Columbia University, 1976.

Monaghan, L.K. "Continuing Education for Women: A Spatial Analysis
of the Personality Characteristics and Needs of Mature Women
Participants with Implications for Program Models." Ph.D.

dissertation, Memphis State University, 1974

Mobre, K.M. "The Cooling Out of Two -Year College Women." PERSONNEL

AND GUIDANCE JOURNAL, 1975, 53, 573-583.

Muller, L.C. and O.G. Muller. NEW HORIZONS FOR COLLEGE WOMEN. Washington,

DC: Public Affairs Press, 1960.

Newcomb, M. A CENTURY OF HIGHER EDUCATION FOR AMERICAN WOMEN. New
York: Harper and Brothers, 1959.

O'Leary, V.E. TOWARD UNDERSTANDING WOMEN. Monter6,, CA: Brooks/

Cole, 1978.

30



Remer, P. and C, O'Neill: "Clients as Change AgentS: What Color
Could_My Parachute Be? " PERSONNEL AND GUIDANCE JOURNAL, 1980,
58, 425-429.

Roby, P.A. "Toward Full Equality: More Job Education for Women."
SCHOOL REVIEW, 1976, 84, 181-211.

SchloSSburgi N.K. and J.J. Pietrofisa: "Perspectives on Counselor
BiaS: Implications for Counselor Education." THE COUNSELING
PSYCHOLOGIST, 1973, 4, 44-54.

SEX EQUALITY IN GUIDANCE OPPORTUNITIES (SEGO) PROJECT. WaShington,
DC: ARGA Press, 1976:

Smith, E.D. and E.L. Herr. "Sex Differences in the Maturation of
Vocational Attitudes Among Adolescents." VOCATIONAL GUIDANCE
QUARTERLY, 1972, 2-0, 177-182.

Stechert, K.B._ The Best Jobs for Women in the '80's." WOMEN'S DAY,
January 15, 1930, 64-66.

.,uper, D.E. "Toward Making Self-Concept Theory Operational." In

CAREER DEVELOPMENT: SELF-CONCEPT THEORY: Edited by D.E. Super,
et al. New York: CEEB Research Monograph No. 4, 1963.

Tangri; S:S: "Determinants of Occupational Role Innovation Among
College Women:" JOURNAL OF SOCIAL ISSUES, 1972, 23, 117-200.

Tanney, M.F. FACE VALIDITY CF INTEREST MEASURES: SEX-ROLE STEREOTYPING.
College Park, MD: University of Maryland, n.d.

Thomas, A,H, and Stewart: "Counselor Re5pon5e to Female Clients
with Deviate and Conforming Career Goals." JOURNAL OF COUNSELING
PSYCHOLOGY, 1971, 18, 352-357.

Tittle; C.K: SEX BIAS iN TESTING: A REVIEW WITH POLICY RECOMMENDATIONS.
San Francisco, CA: Women's Educational Equity Communications
Network, 1978.

United States Department of Health, Education, and Welfare, FINAL
TITLE IX REGUALTIONS IMPLEMENTING EDUCATION AMENDMENTS OF 1972.
PROHIBITING SEX DISCRIMINATION IN EDUCATION. WaShington, DC:
Government Printing Office, 1972:

United States Department of Labor. 1975 HANDBOOK ON WOMEN WORKERS.
Women's Bureau Bulletin 297. Washington, DC: U.S. Department
of Labor, 1975.

United States Office of Education. A HANDBOOK FOR WORKSHOPS ON SEX
EQUALITY EDUCATION. Washington, DC: Government Printing
Office, 1975.

Vetter, L. "Career Counseling for Women." THE COUNSELING PSYCHOLOGIST,
1973 54-67.

Waters; E. "The Other Generation Gap: Admissions Procedures for
Adult Students." JOURNAL OF COLLEGE STUDENT PERSONNEL, 1971,
12, 464-466.

31



WeisStein, N. PSYCHOLOGY CONSTRUCTS THE FEMALE. OR, THE FANTASY
LIFE OF THE MALE PSYCHOLOGIST. Andov.Zr, MA: Warner Modular
Publications; 1971.

Wentworth; V.R. An investigation of sex-role stereotypes in student
counselor descriptions of the healthy adult man and the healthy
adult woman and their reSponses to lypothetical male and female
clients." Ph.D. dissertation, Indiana UniverSity, 1977.

Westerveldt, E.M. "A Tide in the Affairs of Women: The Psychological
Impact of Feminism on Educated Women." In COUNSELING WOMEN.
Edited by L.W. Harmon,J.M. Birk, L.E. Fitzgerald, and M.F. Tenney.
Monterey; CA: Brooks/Cole. 1978, 1-33.

Woreil, J. "Issues in Counseling." Paper presented at the South-
eastern PSychological Association Meeting, New Orleans, April 1976.

Worell. J. "Sex Roles and Psychological Well-t,eing: Perspectives on
Methodology." JOURNAL OF CONSULTING AND CLINICAL PSYCHOLOGY,
1978, 46, 777-791.

'.Jore11. J. "Changing Sex Roles," AddreSS preSented at the SoutheaStern
Psychological Association Meeting; New Orleans, March 1979:

Worell, J. "Ethical Issues in_Counselino Women." Address presented
at the Kentuck; Psychological ASSociation Meeting, Lexington,
April 1979.

Worell, J. "Psychological Sex Roles: Significance and Change." In

PSYCHOLOGICAL DEVELOPMENT IN THE ELEMENTARY YEARS. Edited by
J. Worell. New York: Academic, 1980.

Worell. J. "Gender and Sex Role ContributionS to Life-Span Development."
In INDIVIDUALS AS CONTRIBUTORS TO THEIR DEVELOPMENT: A LIFESPAN
PERSPECTIVE. Edited by R. Lerner. New York: Academic, 1990.

Worell, J. New DirectionS in CounSeling Women." THE PERSONNEL AND
GUIDANCE JOURNAL, 1980. 53, 477-484:

kyman, E. -and M.E. McLaughlin. "Traditional Wives and Mothers." THE
COUNSELING PSYCHOLOGIST, 1979, 3, 24-25.

32



9:30

Appendix

Workshops for Counselors that Promote Sex Equity

The ASSociation for Counselor Education and SuperviSion (ACES), a

division of the American Personnel and Guidance Association (APGA), ha§

developed training modules for two-hour, one-day, and two-day workshops

in a handbook entitled, For Women and For Men- Sex Equity +n LounSelor

Education and Supervision (1918). The Workshops are designed to be

used by counselor educators and supervisors in their work with students,

colleagues, teachers, counselors, and administrators:

TWO-DAY TRAINING MODULE

An extensive deScriPtion of the two-day module follows: Material

from this experience can be adapted to the other two, shorter training

modules:

DAL_ORE

INTRODUCTION

IPurpose: To give participants an opportunity to begin to know
i their trainers, and to learn about ACES as a professional orgeni-
Igation and the goals of the workshop.

A. Introduce leaders. Talk about your style of teaching/leading
a workshop: What can participants expect of you? What will you
expect of them?

B. Present information on ACES and on the make-up and work of the
ACES Commission on Sex Equity ConcernS.

1. ACES is a division of APGA with over 4000 members. Members
include directors of guidance, college and university
teaching staffs, head counselors, directors of clinics, and
superviSors of professionals in scouting,YM and YWCA's,
girls' and boys' clubs. Members receive the bi-weekly
APGA Guidepost, the quarterly ACES Newsletter, and the bi-
monthly ACES Journal.

There are five regional diyiSion§ of ACES (North Atlantic.
Southern, North Central, Rocky Mountain, and Western) and
41 state divisions. All hold annual conventions or meetings.

I

Information and resources regarding the following workshops
may be obtained from: Association for CounSelor Education and Super-
viSion, Two_Skyline Place, Suite 400,5203Leesburg Pike, Falls Church.
VA 22041. The handbook is currently out of print; portionS reprinted
below with the permiSsion of APGA. The handbook is available through
ERIC, ED 162 220:
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The Commission on Sex Equality Concerns was begun in 1976.
It has a national chairperson and one or two representatives
from_each region. An attempt has also been made to have

commission representatives in each state ACES division.
For the past two years, regional and state representatives
have presented programs on sex equality concerns at their
groups' annual conveAtions: Commission members are also
attempting to receive commitments from several colleges and
universities; school settings, and agencies in_each state
to offer training in and support for sex equality. The

thrust of this effort in sex equality is for males, as well
as females, even though at the present time in our history
more emphasis is being placed legislatively and socially
on women in an attempt to help them catch up.

People interested in working with this commission are
encouraged to contact their state and regional representatives
or the national chairperson.

C. Provide rationale. _Counselor educatorS and supervisors_ have as
their goals the Self-realization and full development of each
individual; while also recognizing the interdependence of
individuals necessary for the enhancement of society: Counseling
theory and practice recognize the imporzance of choice and
decision making, feelings of self worth and autonomy, and equal
opportunity for career development. The full development of
each individual is obviously not possible within a sexist
society: It is for this reason that counselor supervisors and
educators need to inform themselves about this issue and under-
take training to help reduce sex-role stereotyping.

D; Outline goal and objectives; Use this time to expand briefly on
each objective--why its important and how it relates to tie
training.

1. Goal: To increase sex equality in the training and super-
vision of counselors.

2. Objectives: To help each participant to:

a. Increase awareness and examine personal attitudes
relating to female and male roles.

b. Examine his or her work setting for possible sources
of Sex-role stereotyping.

c. Acquire specific strategies and techniqueS for the
reduction of sex discrimination in counseling.

d. Increase knowledge of the impact of recent legal and
economic changes relating to male and female roles.

e. Gain information about_recent research, curriculum
materials, and audio-visual aids that relate to Sex-
equality concerns.

f. Affirm or reaffirm a personal commitment to reduce sex-
role stereotyping in her or his :cork setting.

q. Modify, where necessary, existing curricular_ areas to
reflect more sex-equal practices: e.g., testing, career
education, theory and techniques.

3 4



II. ORIENTATION

Purpose: To deal with the business details of the workshop. 1

This is the time to take about five minutes to deal with the small
procedural details that often occupy participants' minds if not
addressed early in the workshop. So; talk about:

A. The day's time schedule.

B, The importance of starting and ending on time.

C. The location of restrooms.

D. RuleS and agreements abou* smoking.

E. Breaks and refreshments,

F. Any workshop changes.

G. Arrangements for lunch.

III. COMMUNITY BUILDING

Purpose: To get to know each other better so that participants
work together better to help each other learn. To increase their
awareness of how they describe themselves in wayS that relate to
their maleness and femaleness.

A. The entire group should pair off. Ask participants to take a
small risk and select persons they don't know or whom they
don't work with every day and, if possible, who are of the
opposite sex.

B. PartnerS should Stanr* facing each other with a little distance
in between.

C. One perSon aSkS the other "Who are you?" The other person
responds with one word or phrase. _The first person repeats the
question: thesecondperson reSpondt with a different word or
phrase. Ask only the single question; "Who are you?" Allow
three minutes; then switch roles and allow three more minutes.

D. Debrief/Discuss

1. Give each pair the opportunity to sit down and share what
this exercise was like for them.

2. After about four minutes engage in a diScuSSion with the
entire group.
a. What did they learn?
b. What kinds of things did they start with?
c. Did they increase their awareness of themselves or others?
d, What kinds of things were used to describe themselves

that related to their femininity or masculinity?

Thit exercise is borrowed from the SEGO Project Handbook on__Sex_
Equality in-Educat-itn, 75.
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10:00

10:05

10:30

10:45

10:55

IV. FACTS [THOUGHT I KNEW ABOUT SEXISM IN SOCIETY /EDUCATION /COUNSELING

Purpose: To help participants become aware of what their assump-
tions are about the ERA, Title IX, and men and women generally, and
if these assumptions are correct or incorrect. To explore how these
assumptions affect participants' counseling and role modeling and
how participants might counteract them if they are incorrect.

A. Give each participant a copy of the "Questionnaire" containing
ten true /false quettiont. Atk each person to take five minC.es
to answer the questions.

B: With the entire group, give the answer to each :tem, taking two
or three minutes to expand on each. You might use the following
questions to do this:

l: How might the assumptions I've made about each of these
items affect my counseling?

2: How might the assumptions I've made affect my rcle modeling?

3. How might a counselor counteract a faulty assumption?

4. If you are a counselor who knows that a_married woman can
can be expected to work an average of 25 years, hoW will
this affect your counseling with early adolescent femalet,
late adolescent females, middle-aged females?

5. If yOu believe that Title IX only prohibits discrimination
againstwomen; how does this affect your support or use of
this legi5lation?

6. If you believe more women than men are in mental institutions,
do you expect more of your female clients to be "really
crazy?"

V. INDIVIDUALIZING aEX ISM OR SEX-EQUAL: TY EXPERIENCES THI,T HAVE MADE
AN IMPACT ON ME

Purpose: To sensitize group members about sexist incidents that
influence individual behavior.

A: Form new groupt of four pertont, preferably two females and
two males who do not know each other. Allow members several
minutes to introduce themselves briefly.

B: Give each participant a copy of the handout, "Individualizing
Sexism." Co over the directions and ask each person to complete
the graph individually. It is often helpful if the trainer
fillS in a chart of his or her own, which shows several_examples,
as this will usually trigger some responses in the participants
and they will be able to complete their own chart more rapidly.

C. Ask each perton to take about five minutes to share one or two
experiences from their graph with other membert of their small
group: Remind people when each five-minute period is up so that
the groups move along.

D. Again, individually, each person should complete the statement,
"Counselors disciminate when they . ." Sharing should then
take place in the groups of four. One alternative would be to
have each group list the ways of discrimination on newsprint,
taping the responses from all groups up on the wall. Discussion
could then follow cc:I the most commonly listed ways.
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E. Each person should individually complete the statement; As
a professional, I discriminate when k . , ," Ask people to
look at the ways listed in exercise D and honestly evaluate
themSelves. This third exercise need not be shared with the
others in the group.

F. Large Group Debrief/Discuss

1. What did you learn from this exercise?

2. Are you motivated to do anything about your own and others'
sexist experiences?

VI. TITLE IX, ERA, AND SEX STEREOTYPING

Purpose: To give information about Title IX and the ERA and to
increase participants' awareness of how their values affect their !

thoughts and actions about Title IX and the ERA.

Understandably, 45 minutes is not very long to devote to these
important topics. The assumption is made that participants will
have had some previous exposure to these issues, and if they haven't,
that thiS exercise will give them a good foundation in the information
and values relating to these issues. You will not have time to
use all the options in thiS section. Choose items most appropriate
for your group.

A. Option One

I. Form new groups of four, again preferably two females and
two males who do not know each other. Allow_group members
several minutes to introduce themselveS briefly.

2. Have each member individually (not to be handed in) write,
"What I know about Title IX."

3. Have each member also individually Write, "What 'bugs' me
most about Title IX."

4. Give each member a copy of the counseling section of the
Title IX regulations.

5. Encourage groups to talk with each other about their
individual perceptions and problems concerning the counseling
Section of Title IX. Have them define and write down
problemS they_have retarding compliance or agreement with
these regulationS. These ..ould also be written on large
sheets of paper and hung around the room.

6. Large Group Debrief/DiScuss

a. Ask each group to share one of their problems or
select one from those posted around the room.

b. Initiate a discussion to see iF others have a solution
to the problem, are experiencing the same problem, or
know where to go for help in solving the problem.

B. Option Two

1. Show the filmstrip "Title IX and the Schools." Following
this, proceed with sections 4, 5, and 6.
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12:30

1:30

C: Option Three

1. Values and Title IX/ERA: Several options are available
around the use of the handout, "Statement on Title IX and
ERA."

a. You might do "values voting," where the trainer reads
each of the 18 items and asks participants, without
comment, to hold their thumbS up if they agree, thumbs
down if they disagree, and thumbs turned sideways if
they are uncertain:

b. Following this, depending on the size of the group. you
might have large or small group discussions about the
feelings raised by this exercise, about hoW to gather
factual data that support or dispute these statements;
and about how to deal with others whose opinions are
based -n misinformation.

VII. EXPERIENTIAL TECHNIQUES YOU CAN LEARN AND TAKE BACK TO TEACH YOUR
COUNSELORS AND STUDENTS

Purpose: To demonStrate and provide participantS with some ex-
periential techniques they can use in their work settings: To he'-,

participants become more aware of how sex stereotyping and attitudes
toward sex equality affect counselors.

You mly chooSe to use the included role plays in several different
ways depending upon the size and composition of the group.

A. Option One (small groups)

I. ASk participants to form groupS With four to five people
they have not previously met, all groups containing some
males and some females.

2. Each croup should be given copies of the same role play.
One person is the counselor and one to two persons are
the client(s). The remaining one to two people in each
group are observers. Allow five to ten minutes for each
role play.

3. After each role play ask each_small group tc discuss with
one another what happened, using the discussion questions
as guidelineS. Allow five to ten minutes for each discussion.

4. With the entire group ask for a Summary of particularly
pertinent pointS from each small group.

B. Option Two (large grout))

I. Ask for volunteers from the large group to role play one of
the scenarios in front of the entire group.

2. Then lead the discussion with the entire group using the
discussion questions as guidelineS.

C. Option Three

1. Have the group do several role plays and then in small,
similar-interest groups, write new role PlayS that could be
used in their work settingS: TheSe could be typed and

diStributed to all workShop participants:
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2:45

3:00

D. Option Four

1. Do something with
or audiotabes.

Ereak

or mention stimulus videotapes, movies,

VIII. COUNSELING INTERVENTIONS FOP. NONTRADITIONAL CAREER CHOICES

Purpose: To demonstrate one or more methods of helping coLlseiors
Increase their awareness of the effects of their interventions on
the career choices of their counselees.

Several options are presented to deal with this topic in this time
frame. Your eoice of one or a combination may depend upon your
accessibility to the resources and the composition of yOur group.

A. Panel DiscuSion

1. Ask two females and two males who are in nontraditional
jobs if theY will participate in a panel discussion designed
to inform counselors about the pro's and con's of their jobs
and what help counselors could have been or might still be.
The trainer serving as the moderator of the panel may say:

a. Describe your job. Tell us what it IS that you do.
b. How did you happen to choose this job? What factors

most affected your choice?
c. What help, if any, did you g,_.t from any kind of a

counselor--high school, College, employment service,
agency- -in making this choice.

d. What are the positive factors associated with being a
male or female in your job?

e: What are the negative factors associated with being a
male or female in your job?

f. What could counselors do to be more helpful in assisting
people who are considering nontraditional career choices?

B. Film(s)

1. You may show one or more of the following films as a:

a. Prelude to the panel discussion.
b. Stimulus for small and/oriarge group sharing and

discussion centered around the material presented in
the films.

WaY to allow participants to preview and evaluate
materials that they might use in their own work settings.

2. The following films are suggested for use in this section.
You may know of others that would also be appropriate.

a. "Anything You Want To Be" a 15mm; 30-minute film
available through any office of the Bell Telephone
Company. It showS women and men in nontraditional jobs:

b . "Women i n Management: Threat or Opportunity" a 25-
minute_film produced by Barbara Jampell, CRM/McGraw
Hill, 110 15th Street, Del Mar, California 92015.
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FIRST DAY EVALUATION

Purpos To receive feedback on hoW the activities of the day were
received and perceived by participants.

;,s1., each participant to write answers to the following

:,cntence Stubs and hand them in. You may receive more honest
Insl,,er if participant.S do not put their names on papers.

"I 1,,arned .

"I . .

didn't like

. .

"Other comments/gueSt ions

-D"11,DRK

To help participants begin to take the information and
th riae learned in thiS day'S training and apply it in

,H To have fun.

o.irticipants to make alist: between now and tomorrow
the example of Sex-role stereotyping they observed.

oartficipant., to team up with someone of the opposite sex to
du Something "untraditional." ExampleS might include: the

le Hale partner opening the door for the male; the female making
s:.,xi>t remark within hearing distance of others; the male

his briefcase while the female carries the heavier
the male complaining to the desk clerk of a mouse in-

'; ro the female attempts to calm him and make light of
t; both oartners entering an elevator and facing the back

than the front Participants are to observe the reactions
ho,,e around them to their "untraditional" behavior and

report this in the morning.

Home,,..ork

To allow participants to share and comment on their
,ictivit76 and observations and to energize the group for

orninu',. activities.

,,ection by asking:

wt die we ask you to do this homework?"

fl,1: did you learn?"

3 any of the observations you made or information you
Icarned be of help to you in the future?"

(1()Ur-, ;)prHci-pant to volunteer to Share briefly their
LoH:;cnL, and obervations on their homework relating to your

role as trainer is to actively listen; clarify;

i 1 i ta:
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9:45

10:30

H. MALE STEREOTYPING

Purpose: To increase participalts'
awareness of their own and others

stereotypes of males and masculine behavior and how theSe stereotypes
affect their counseling and role modeling.

A. This section may be done in several Ways depending upon the
overall size of the group and/or the number of men in the group.
1. Option One

a. Af.:. the group to form groupt of four to five with some
men and women in each group.

b. Ask the men to describe a personal experience_ in which
they felt expected to display masculine behavior.

c. Ask the women to describe_ situations in which they
would expect masculine behavior.

d. With this as a beginning, ask each group to discuss and
write on large sheets of paper societal definitions of
what_a_man +s and what masculinity is:
Post these definitionS around the room.

f. Facilitate a discussion around these definitions with
the entire group. This is primarily an open=ended
discustion. You are not trying to agree upon the_
definition of what a man is and what masculinity is
You are looking at what people's ideas are and how much
they agree and disagree.

g. Ask participants how their ideas on maleness and mas-
culinity affect their counseling, Ask particiOants
how their ideas on maleness affect their role modeling=:-
particularly in relation to their counselees, students,
and people they are supervising.

2. Option Two

a. From the large group ask for four or five male
volunteers to describe briefly a_personal experience
in which they felt expected to display masculine
behavior.

b. Ask for four or five female volunteers to deScribe
briefly situations in which they would expect masculine
behavior.

c. Go back to d and e above or ask the large group to
brainstorm societal definitions of what a man is and
what masculinity is while you write them on the black-
board or large sheetS of paper.

d. Proceed with f and g above.

B. Show part 3, "The Masculine Image," of the filmstrip series
Masculinity by Warren Schloat Productions, 1974; 150 White Plains
Road, TarrYtown, New York 10591: This is a Series of four film-
strips and cassette tapes that focus on the study of men today,
their roles, and their impact upon the world in which they
move. Masculinity discusses the_vali:lity of certain longheld
assumptions about men and masculinity, the _degree to which myth
and traditional stereotypes have influenced these assumptions,
and what options and new directions men now have open to them.
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C. After viewing the filmstriO, ask some of the following queStionS:

1. Whom do you_most admire? Why? Generally speaking, are men
Your heroes? Women?

2. Do men and women tend to have similar images of masculinity?
Are these images affected by whether the_person who haS the
image is white, black, native-born, foreign, Jewish,
Christian; rich, poor?

3 What things do the James Bond image, the Mick Jagger or
Burt Reynolds image; the Playboy image, and the astronaut
image have in common?

10:55 D Distribute the handout; "Some Damaging Effects of Sex Stereo-
typing on Boys and Men."

11:00

,

11:15

III. RELATIONSHIP OF SEXISM AND RACISM

Purpose: To raise the issue of the relationship of sexism and
racism and how both of these create a barrier in counseling.

It is important here to tell the group that the brief amount of
time devoted to this issue is not intended at all to demean or
minimize the importance of racism for counselors. Since this work-

shop is dealing with sexism, it is intended that this topic be

introduced as a related issue, but not dealt with in detail.

A. Explain the purpose of this section to participants.

B. Give each participant a copy of the handout, "Sexism-Racism" and
ask them to read it quickly:

C Ask for comments, questions, agreement/disagreement from
participants.

IV. FEMALE STEREOTYPING

Purpose: To increase participants' awareness of their own and
others stereotypes of females and feminine behavior and hoW
these stereotypes affect their counSelinf and role modeling.

A. Option One

1. ASk OarticipantS to form into groups of four, preferably
with two males and two females and with people they don't
know well.

2. Give participants several minutes to introduce themselves,

3. Give each participant a copy of the handout, "You Women
Are All Alike."

4. ASk each small group to do the following things:

a. Look at the attached sheet.
b. Discuss the attitudet behind such comments,

c. Think of a woman friend--how many comments do you think
fit that person?

d. Do you use any of these statements at any time?
e. Make up a similar sheet for_:sen. _Discuss the attitudet

behind such statements. ASk participants to hand in
one sheet from each group that could then be typed,
duplicated, and distributed to the rest of the members
of the large group,

f. What are you going to do about it?
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12:30

5. La group debrief scusS. Ask fo
comments from the entire group.

B. Option Two

1. Give each group member the handout, "Opinionnaire."

2. ASk each group member individually to complete the
"Opinionnaire."

3. Have each score the "Opinionnaire as follows:

a. Discount items 7, 13, and 16
Score all items but 19 and 20 as follows:
SA-1, A-2; d-3, D-4, SD-5

c. Score 19 and 20: SA-5, A-4, U-3, D-2, SD-1

4. Have each participant add up her or his total score.
Divide the total group into three groups based on a low,
medium, and high range of scores.

5 Have each group discuss:

a. What they think each of the other two groups is like:
b. What they think each of the other two groups thinks they

are like.

6. Share each group's perceptions in the large group.

7. Now redivide the group into Subgroups of four or five, each
of which is composed of members of all three of the "stereo-
type" groups.

8. Have members write down individually three things that
influenced them to become the man or woman thy are today.

9. Share these in the small groups.

10. Debrief in large group:

a. What happened?
b. What did you learn?
c. What was different between the large group and the small

group?

Hopefully, the point made will be that when we meet and
listen individually to people we have stereotyped, we find
their experienceS not too different from our own.

C. Option Three

1. Show the film "We Are Woman" with Helen Reddy, 30 minutes,
produced by Motivational Media, Inc., La Jolla, California.

2. Facilitate small and/or large group diScuSSion by focusing
on the following questions relating to the film:

a. Were you surprised at any of the statistics?
b. Did you disagree or feel negatively about anything in

the film?
c. In thinking about "Women's liberation," what's in it for

Men?
d. How might you use this film?

Lunc;-1
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ts earn no'. ' :st-mat .

assessing sex -role hills in the counseling process, career materials,
interest inventories, and vocational education.

This is a relatively short section in which the trainer is primarily
concerned with_pr,,senting people with materials for assessing sex-
role bia,l and for Stimulating their intery,t in ,),.11vir);; the material
in their' Worls

. Option One

sk partint, to form into groups of four; pryferably
with ..wo male and two 1 malef, and with ool they don't
know well.

Give particlnInt., 'ral minutes to introduce therfselvas.

Give each participant a copy of the four handouts, "Checi,-
li,-,t Bias in the Counseling Process, in

Ca-re-er- nterials, in Interest Inventories, and in Vocational

ca.sb group to read, discuss, and critique these handouts
togetny-, beginning with those areas that are of most interest
to them. Ask them to focus on some of the following:

I: Suild any itm be added or deleted?
',)hat are some realistic ways to insure that pro service

and inservice counselors will use these checklists?
c. Once We discover, by using the checkliSt, in What

sex-role bias is still present, What. can We do to reduce
it?

',Mich item., on the checklist are the post difficult to
change or deal effectively with?

B. Option Two

1. Tne Lould be followed yJith the large group
readinc;, di5cussinu, and critiquing the handouts.

VI. THE INFLUENCE OF POWER IN DEALING WITH INDIVIDUAL AND INSTITUTIONAL
SEX-EQUALITY PROBLEMS

Purpose: To encourage an awareness of how to gain power which
defined arbitrarily on the basis of gender.

'

Mini-lecture. Begin this section With a brief presentation of
some of the aspects of power: Several examples are included to
help you do this. You may have other material that you have
used effectively in the past and think is appropriate here.

I. Example One

The feeling of helplessness which results from a lack of
control over one or many aspects of an internal or external
environment can be overwhelming. Ea=h of us can perhapS
recall Such an e*perience--fOr some it was temporary, for
otilt-rs cf longer duration: Rollo May has identified two
methods cf responding to a lack of power--violence and
anger/dedression.

as
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9:20 IV. OVERVIEW OF SEX EQUALITY IN EDUCATION

You will now know something about the attitudeS and level of the
group. Make your first informational presentation using the
backup material in the workshop.

Review the statistical reality which indicates the need for
a fresh look at our long-range projections for our students.
Emphasize legal requirements or sex equality in educational
institutions based on Title IX of the Education Amendments of
1972. Indicate that you will give more details on Title IX
later in the day.
Point out the double discrimination that affects women and
girls of cultural and ethnic minorities citing some of the
statistical information.
Highlight significant areas :here school systems can expand or
constrict the aspirations and expectations of students through:

-different treatment and ekp'.:ctations for girls and boys
-curricular materials
-counsel ing_and_guidance activities and materials
-sports activities

Allow time for questions and discussion.

9:145 V. GROUP ACTIVITY

TrY_to be flexible enough to be reSponSive to the_group. This
Will become easier as you gain ;.;ore experience. Now may be the
time for a complicated activity involving small groups, or a large
group activity; such as listing adjectives traditionally associated
with females or males. Your choice also may be dependent on time
factors.

If the previous discussion and question period was of some length,
you may need to do a short activity or eliminate it altogether.

10:90 VI. MEDIA PRESENTATION

Have everything ready, so to -z: the equipment need only be rolled
into position and turned on.

Allow time for ditcuSSion o: thE.. preSentation.

10:30 .3rezk

19:45 VII. TITLE IX

Explain that you are highll Title IX, that you don't claim
to be an expert on the low.

!f you have sent away for free cipies of Title IX and its implementing
regulation, you car pass tb m oL and, using your own already marked
cOpY, take the group th7oJc:, th, -4.:lation highlighting some areas.

ThiS procedure makes the 16 rk..: h', making it specific. It

becomet something each read and understand.

Depending on the :ompotirio!, of 1-)ur group. different areas may be

eMphatized. General highll

No sex-discrHinatory cl. r s,x-discriminatory requirements,
such as shop tA.. home ecor )mic_
No sex-discri7inorory Wor.-c71. 'y programs.

No sex-biased coonelioo :,:nseling materials.
Integrated ph .sical

Equal opportuh'!'.: ir

5 r.



11:15

11:30

12:T

1 :30

2:30

Questions and discuSSion.

For those Who would like additional information on the law,
you can offer the address of_the Department of Health and
Human Services, Office for Civil_Rights, Washington; DC, and
the addresses of the ten regional offices. These offices
will provide more detailed explanation.

VIII. GROUP ACTIVITY

Selection dependS on the needs of the group and time factors.

IX. DISPLAY OF PRINTED MATERIAL

If you have set up a display table of materials, take the time
to go over it and highlight one Selection from different areas:
counseling, curriculum, statistics.

It helps to hold up a book or a pamphlet, state its title, tell
what it covers, perhaps show an example: A Women's Bureau pamphlet
on statistics can be identified and one or two important statistics
cited.

Give participants time to browse through
they continue to do so during lunch.

the material and suggest

L'Anc.7;:

It is preferable to eat on-site for two reasons:

1. Persons don't get delayed at restaurants thereby holding up
or missing part of the afternbon session.

2. More important; staying together informally, perhaps with a
brown bag lunch, allows participants to talk to each other
and to the leader and generally process the information delivered
in the morning.

X. SHORT MEDIA PRESENTATION OR A TIME FOR QUESTIONS

Ask the participants if they have any questions they would like
to raise as a_result of the morning's work._ By now; partici-
pants Should feel more comfortable with each other and might now
offer some queStions that they were not ready to share in the
morning.

XI. STRATEGIES FOR CHANGE

Talk about the neec to use and to pass along the information and
ideas they have gained during the day. Break into small groupS
and begin to develop change strategies. Assign "Career Awareness
Night" to some groups and have others work on "My Colleagues."
Share problems and solutions with the total group.

Do The Buck Stops Here" and diScusS in small and large groups.

XII. CLOSING REMARKS

Summarize:

Expanding and changing roleS of girls and boys, men and women:
The need to look freshly at old stereotypes; and
TitleIXand other related laws that make sex diScrimination in
schoolS illegal.
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If you can provide the service, ask the group if they would like
the registration list duplicated and sent to each member so that
they can be resources for each other. If you cannot do this,
perhaps someone else in the group will take on the job.

XIII. EVALUATION SHEETS

If you are using an evaluation Sheet, ask participants to fill it

out now.

Many individuals are uncomfortable about handing an evaluation

sheet if_they think the leader will know Whote it is We recom-

mend unsigned comment forms. Ask them to leave the evaluation in

a suitable place perhaps a chair near the front of the room--

rather than hand it to you

XIV. AFTER THE WORKSHOP IS OVER

Many persons with one last question will want to speak to you at
the end of the day. Be sure your schedule does not require you to

leave before you respond to thete individuals. This time may

provide extra impetus for some participants to decide finally on a
commitment to change.
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